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THE “SAN ISIDRO” SCHOOL

Our school is located in an industrial area in the province of Guadalajara.

There are 65 teachers and 700 students. It offers studies of Compulsory Secondary Education, Non-compulsory Secondary Education (Bachillerato), Intermediate and High Vocational Training in the professional branch of Administration, and a Social Guarantee Programme of Office Assistant. For the next academic years, we will have new professional branches: Graphics Arts and Social and Cultural Services.

We have special needs and educational compensation students. The later ones are in disadvantaged families or they are immigrants from the East of Europe or Morocco. All of them are integrated in mainstream classes, but they are helped by part-time support teachers or they are included in other educational measures of attention to diversity existing in our school.

THE COMENIUS PROJECT

Since the academic year 2001/2002, our school is taking part in a Comenius School Development Project entitled: “Vocational training at school, work experience, finding work, training of social skills in work situations. Inclusion of disabled, disadvantaged and demotivated students” along with other eight European schools.


The principal target of the project is reflecting on how the school can help disadvantaged young people join the labour market in the best conditions. For this reason, we are doing several comparative studies about vocational training, the teaching of social skills and attitudes towards work, organization and evaluation of on-the-job training and the possibilities that these youngsters have of finding a job and keep it.


Beyond the targets that we share with our European partners, this project gives us an opportunity to promote changes in the school organization and in the previous conceptions of teachers.

SCHOOL-JOB TRANSITION


We consider that certain characteristics of our school make this transition difficult: 

- The curriculum is rigid, academical, little functional for daily life and scarcely significant.

- The academic and professional guidance that we are providing our students and their families with is not adapted for students in a disadvantaged situation.

- There is not continuity between the school and outside institutions due to: the different ages required to be an user of each service, lack of equal official recognition of the vocational training offered inside and outside the school, and lack of coordination between institutions for the exchange of information and the supervision of these young people. 


We only can contribute to social and work insertion if we combine three kinds of interventions:

- Training. It is not possible to access to a decent job without acquiring certain abilities and competences, both specific and transversal.

- Guidance. It is necessary to teach the students to establish relationships between their abilities and interests profile and the profile that is required by the different educational or employment offers, and therefore to promote the development of expectations that match their possibilites.


- Cooperation. It is very important the communication between the school and the neighbouring environment in order to widen opportunities for training and employment and especially, to make all the concerned people share the same interests.

COOPERATION BETWEEN SCHOOL AND TOWN


Schools must be opened to their environment for two main reasons: because one of their objectives should be that students get knowledge and understanding of their surrounding reality and because many factors that converge on the integral education of people require a coordinated intervention of a number of social agents.


With younger pupils, the cooperation we are keeping with local institutions is of a mainly preventive nature. We are trying to increase the pupils’ participation in the community and their knowledge of the existing resources: Council workers carry out workshops and educational programmes concerning values in tutoring lessons. They are also in charge of a weekly information point where they give information on resources and activities addressed to the young .


In other cases, the cooperation is of a compensatory nature: several NGOs offer academic support and Spanish lessons to foreign students. We are also cooperating with the Social Services in order to control non-attendance.

However, as far as older students are concerned, cooperation is of another nature. It is focused on guidance and advice, vocational training and labour insertion: All the secondary schools in our town give a common information on the social guarantee programmes and the vocational training courses that they offer; some of our students below 16, who are taking part in a specific programme for demotivated pupils, are taking a cooking workshop in an Adults School; we are keeping a strong contact with local companies in order to offer on-the-job training to our vocational training students.


In the following pages, we are going to focus on actions referring to the target population of the Comenius Project, as we said above, disabled, disadvantaged and demotivated students. Some of these activities are starting now, but other ones are merely intentions. The final target is to create a town plenty of opportunities for young people, something that although is far away from the possibilities of a single school, it is a challenge for the town councils, which are the responsible for local development.
COOPERATION WITH TOWNS FOR SOCIAL AND WORK INSERTION

Formative courses for the finding of employment

Many of the young people that enrol themselves on occupational training courses go from one course to another without expectations to find a job. The same happens to the students that have finished a social guarantee programme, in spite of the fact that they have taken formative modules to find employment in both, ruled vocational training and occupational vocational training.


This situation is paradoxical if you consider the number of hours that many students have spent learning the techniques they need to select, apply for or even produce employment: 65 hours in social guarantee, 65 hours in ruled vocational training, 60 hours in a subject named “Transition to Adult Life” included in Compulsory Secondary Education, 30 hours in occupational vocational training, etc. Some of our students have even attended 150 hours of this type of courses.


With regard to their contents, all these formative modules have a great similarity: how to find employment, how to write a curriculum vitae or how to do a job interview; contract modalities and self-employment; existing resources in the community to get education and training, labour laws, prevention of work risks, etc.

This makes us to reflect on the usefulness of this training, its design, its adecuation to give an answer to students and to increase their expectations for insertion, the qualification of teachers and the complementary nature of contents. We think that one of the main reasons for its low effectiveness is that it is more focused on information than on the taking of decisions and on changing the students’ attitudes towards work.


Some activities that can be done are:

- All local institutions must program the “Career advice module” (ruled vocational training) and the “Career module” (occupational vocational training) in a coordinated way, for their contents to be complementary and they get progressively more complex.
- A certificate can be given to those students that have passed a “formative module for finding employment” for them not to have to do a similar one.

- Teachers of ruled and occupational vocational training could teach lessons in both modalities of vocational training. In fact, some external teachers have been in charge of workshops for finding employment in vocational training courses and in the social guarantee programme in our school. 

Official recognition of professional competences


Nowadays, the three systems of vocational training that exist in Spain give not the same official qualifications. This is the reason why authorities, both national and regional, are changing the law. The three systems are: ruled vocational training that is carried out at school, occupational vocational training, addressed to unemployd people who are looking for a job, and continuous vocational training, that is addressed to workers in need of recycling.
But, although professional modules that can be taken in the three systems are equally recognised in the future, the situation is not going to change for the disadvantaged youngsters because many of them are not able to pass such modules successfully.

Nevertheless, they can acquire some skills relevant for the labour market thanks to social guarantee programmes, subjects of professional initiation included in compulsory secondary education or specific courses designed according to their needs. Local authorities can promote agreements for public or private companies to give a certain validity to these skills, that can be certified with a report recognised inside and outside school.

Local administrations have to be aware of the fact that although a basic criterion to keep a certain formative offer has to be the demand of employment in the area, many of these youngsters are not able to accede to a job without the support of public institutions.


Another way to cooperate with town is to offer the school facilities to do occupational and other education and employment courses, as our school has done occasionally. In this case, some posts could be reserved for some students or ex-pupils of our school.


It is possible to share not only space, but also time. For example, two years ago our school and a local association for the disabled considered the possibility of offering some of these disabled youngsters the attendance of some subjects at the school in order to improve the mutual knowledge and the acquisition of tolerance attitudes and social skills. Curiously, it was not the school that rejected the idea, but the disabled association, as they were afraid that the disabled people did not adapted themselves to the new setting.

Guidance for youngsters who want to accede to occupational training


In Spain, a Compulsory Secondary Education certificate is required to accede to ruled vocational training courses. Something that is difficult for disadvantaged youngsters. For this reason, their main options are social guarantee, occupational training and other ways of training and employment such as workshop-shools and houses of occupations.


Many students in a disadvantaged situation enrol themselves on this type of courses without a clear idea of their appropriateness for their own expectations, competences and vocational interests.


In our school, we are trying to improve this situation:

- Selecting the pupils who need occupational education and training.

- Suggesting these youngsters those formative courses more appropriate for them.

- Giving information about these students to external institutions in order to make their supervision easier.


In the future, we suggest collaboration with the Local Development Agency and The Social Services:

- To elaborate a procedure to exchange information about disadvantaged youngsters. This procedure will be used both by the school and other institutions, and it will be accompanied by a report of the acquired skills that are relevant for future insertion.

- To elaborate an inventory of occupational courses, including their access requirements and characteristics, and to teach these youngsters to establish relationships between their personal profile and the profile required in each course.


Accompanying Measures

Youngsters that are in risk of social exclusion frequently do not know how to accede to the resources that are out of the school or they do not have the appropriate attitudes to take advantage of them. The institutions involved in inclusion have to increase their mutual knowledge and they must make commitments and to have compatible objectives and activities.

Our school has collaborated with the Social Services to send them young people that can obtain the disability certificate. Nowadays, some of these youngsters are taking advantage of protected occupational training or employment that is supported by The Welfare Administration.

We have also supervised the on-the-job training of those immigrants taking Social Guarantee courses and without knowledge of Spanish. For this purpose, we have cooperated with a NGO.

Nevertheless, we have had some difficulties due to the work times of the concerned professionals and due to the different objectives and tools used for intervention.


This is the reason why we want to focus our effort on the collaboration with an association that is taking part in an Equal project. This project aims to develop accompanying measures to improve the work insertion for people in risk of social exclusion. This association includes public and non profit organizations and we are convinced that it will give more continuity to our next actions.

WEBSITES

http://www.sanisidro.com/comenius (Comenius project in IES San Isidro)

http://www.pasoapasoclm.com (A regional Equal project to improve work insertion for people in risk of social exclusion)

http://www.infodisclm.com (Information about disabilities in Castilla-La Mancha)

http://www.azuqueca.net/ (Azuqueca Council)
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